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OVERVIEW OF REQUEST FOR PROPOSALS 

Mathematica Policy Research, Inc. (Mathematica) invites providers of individualized 

feedback and coaching for teachers to submit proposals to implement their program in multiple 

school districts across the country as part of a large-scale study funded by the U.S. Department 

of Education’s (ED’s) Institute of Education Sciences. The evaluation has two goals. Most 

directly, the evaluation will provide rigorous evidence on the effectiveness of teacher feedback 

and coaching based on videos of classroom instruction. An additional goal of the evaluation is to 

inform teacher preparation and professional development programs by learning about practices 

that promote increases in student achievement and provide practical guidance to policymakers, 

states, and school districts. The evaluation (which will use a randomized controlled trial design) 

will be conducted by Mathematica, with its partners WestEd, Decision Information Resources, 

Pemberton Research, Clowder Consulting, Educopia, IRIS Connect, and Suzanne Wilson 

(collectively, referred to hereafter as “the study team”), under ED contract ED-IES-16-C-0021 

(“Prime Contract). Mathematica will ultimately enter into a subcontract with the selected 

provider. 

This RFP is designed to provide prospective offerors with sufficient information on the work 

to be performed, the content of expected offers, and the rules for submitting offers. Proposals 

shall be evaluated based on the quality of the proposed feedback and coaching program, the 

provider’s capacity, the management plan, the qualifications of staff, a research-based rationale 

for the program’s design or evidence of the program’s impact on relevant outcomes, and price 

reasonableness. Because the program will be implemented with a large number of teachers (200 

in the first year and 100 in the second year) who are spread across 10 U.S. school districts 

selected by the study team, evidence of organizational capacity to provide feedback and coaching 

across multiple school districts simultaneously shall be required. After a review of written 

proposals, highly rated providers will be invited to Washington, DC, to present their program 

and proposed plans for providing individualized feedback and coaching to teachers. Mathematica 

and WestEd, in consultation with ED, will then select one provider’s program for inclusion in the 

study through a subcontract issued by Mathematica. 

This competition is open to both large and small businesses. 

A. Background 

This portion of the RFP provides information on the motivation for the evaluation of 

individualized feedback and coaching for teachers, the theory of action guiding the project, the 

key features of the feedback and coaching desired for the study, the evaluation design that will 

test the effectiveness of the implemented program, and the responsibilities of the study team and 

provider. 

A.1. Project rationale 

Research suggests that providing individualized feedback and coaching to teachers may be 

an effective strategy for improving instruction and student achievement. Recent small-scale 

studies found that providing individualized feedback and coaching to teachers based on 

classroom observations improved student achievement (Taylor and Tyler 2012; Steinberg and 

Sartain 2015; Allen et al. 2011, 2015; Campbell and Malkus 2011). Two of these studies 
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measured the impact of feedback provided as part of a teacher evaluation system, including one 

that focused on mid-career teachers. Although teachers may feel anxious about receiving 

feedback based on observations of their teaching (Gersten et al. 1995), surveys show that 

educators prefer this type of support over more traditional forms of professional development 

(Bill & Melinda Gates Foundation 2014; Parise et al. 2015).  

Providing individualized feedback based on video recordings, rather than live classroom 

observations, may be promising, given the labor- and resource-intensive nature of the feedback 

process. Using video recordings provides additional advantages by allowing observers to conduct 

observations and provide feedback and coaching at times and locations that are convenient to 

them and to teachers. In addition, even without feedback from a coach, videos potentially allow 

teachers to reflect on their practices in new ways—for example, seeing aspects of their teaching 

of which they were not aware or having more time to think about why an instructional activity 

did or did not work (Greenberg et al. 2015; Roth et al. 2011; Sherin and van Es 2009a, 2009b).  

Despite this promise, there is limited evidence on the effectiveness of video-based 

instructional feedback. The current project will provide evidence on the effectiveness of video-

based observations and individualized feedback and coaching for improving the performance of 

novice (first year of teaching) and early career teachers (second, third, or fourth year of 

teaching). The project will also examine a less intensive intervention that allows teachers to self-

reflect on written feedback and videos of their teaching without interacting with a coach.  

Additional analyses will be conducted to inform improving practices related to teacher 

preparation and professional development more generally. 

A.2. Theory of action 

The project is guided by a conceptual framework (Exhibit 1) illustrating how video-based 

observation and individualized feedback and coaching could influence teachers’ knowledge of 

instructional practices and their skill in implementing them, as well as their feelings of 

preparedness, support, and efficacy, which could ultimately influence student achievement and 

teacher retention. 

Exhibit 1. Conceptual framework for teacher feedback and coaching 

 

Intermediate outcomes Long-term outcomes

D. Improve teachers’ knowledge of 

teaching practicesB2. Less intensive 

intervention 

(for novice teachers only)

C. Improve teachers’ skill in 

implementing teaching practices

E. Improve teachers’ feelings of 

preparedness, support, and efficacy

F. Improve student 

achievement

G. Improve teacher 

retention

School and district context

B1. Full intervention

Individualized feedback

and coaching
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The study will evaluate two approaches to providing teachers individualized feedback and 

coaching based on video observations of classroom instruction. 

 The more intensive full intervention (Box B1) is based on the theory that novice and early 

career teachers may need in-depth help to assess and interpret their practices and provide 

actionable guidance on how to improve. Teachers assigned to this version of the intervention 

will receive feedback and guidance for improvement from coaches based on video 

observations of their teaching. The feedback will be (1) intensive, (2) focused on a targeted 

set of teaching practices, (3) guided by a classroom observation instrument that measures 

these practices, and (4) individualized with actionable feedback that teachers can implement 

in their classrooms. In the full intervention, providers may wish to include the use of videos 

of teachers who are expert in the teaching practices of interest to support the coach’s 

feedback and guidance for improvement.  

 The less intensive intervention (Box B2) is based on the theory that teachers’ self-

reflection based on videos of their teaching and guided by feedback on how they performed 

from an observation instrument, may be enough to improve practices. Those assigned to this 

version will not have feedback sessions with a coach, but will have the opportunity to 

independently reflect on videos of their teaching and written observation feedback that 

describes their performance on the targeted practices. 

The following theory of change suggests that the interventions, focused on personalized, 

individualized feedback to teachers, will improve teachers’ skill in implementing the targeted 

teaching practices (Box C). The interventions may also improve teachers’ knowledge of the 

targeted practices (pedagogical knowledge) (Box D), which in turn could influence teachers’ 

skill in implementing the practices. The interventions are grounded in the assumption that 

improving teachers’ practices will improve student achievement (Box F). However, this link 

depends on whether teachers trust the feedback from coaches, are motivated to change their 

teaching practices, feel supported in their efforts to change their practices, and whether these 

changes lead to improved student achievement. Therefore, a focus on effective teaching practices 

that influence student achievement is critical to the interventions’ success. Providing videos and 

individualized feedback and coaching to teachers might also boost teachers’ perceptions about 

how prepared they feel to teach, how supported they feel as a novice or early career teacher, or 

how capable they feel in their ability to improve student achievement (Box E). This could 

improve teacher retention (Box G) and eventually improve student achievement as teachers gain 

experience. 

A.3. Individualized feedback and coaching 

We are seeking a feedback and coaching program that (1) focuses on a set of targeted 

teaching practices for novice and early career teachers, (2) uses a classroom observation 

instrument to measure teacher performance and guide the feedback provided to teachers, (3) 

provides written feedback and feedback sessions for teachers (full intervention) or provides 

written feedback for teachers to reflect on (less intensive intervention), and (4) may use videos of 

expert teachers to support its feedback (full intervention). In addition, we are interested in 

providers who (1) have displayed a capacity to implement their program across multiple school 

districts simultaneously with fidelity, and (2) can demonstrate a research-based rationale for their 
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program’s design or previous evidence of their program’s effectiveness. All the proposed 

program materials must already exist and must have been previously implemented; no funding 

will be provided for substantial program development. However, to ensure that the program is 

cohesive and meets the needs of the evaluation, the RFP will allow for modest customization or 

adjustment of materials.  

The provider shall implement feedback and coaching for elementary teachers in the 4th and 

5th grade on a set of targeted teaching practices (described below) that can be used across 

different subject areas. We are not seeking a provider that offers coaching focused on a specific 

subject area.  

A.3.1. Targeted teaching practices 

The feedback and coaching program shall focus on a targeted set of teaching practices for 

novice and early career teachers that providers feel have the most potential to improve student 

achievement in grades 4 and 5. We recommend a focus on the following three practices for 

novice teachers:1 

1. Managing classrooms and student behavior. The steps teachers take to organize and 

manage their classroom to support teaching and learning (for example, setup of the physical 

space, daily routines, and procedures for moving from whole class to small group 

discussions), and the strategies they use to promote and maintain positive student behavior 

(for example, classroom rules, clear enforcement of rules, and constructive responses to 

misbehavior). 

2. Engaging students in classroom instruction. Teachers’ use of instructional activities and 

strategies that foster student interest and motivation to actively participate in instructional 

activities. 

3. Checking students’ understanding of content and concepts. Techniques that teachers use 

to informally assess whether students understand the content and/or concepts being taught so 

they can provide real-time feedback to students and adapt their instruction in response to 

student misunderstandings. This also includes the types of questioning strategies teachers 

use to assess students’ understanding and improve student learning. 

Providers may propose one additional teaching practice to target (beyond the three listed), or 

they may propose a revised list of teaching practices for novice teachers. However, providers 

must clearly justify any additions or revisions to the list of targeted practices, clearly explaining 

why the proposed practices have the potential to improve student achievement.  

Given that teachers may face different types of challenges in their second to fourth years of 

teaching, providers can propose one additional teaching practice (beyond those targeted for 

novice teachers) to target for early career teachers. Alternatively, providers may choose to focus 

on the same set of practices for both novice and early career teachers, but cover the practices in 

                                                 
1
 We broadly define the teaching practices below without describing how teachers should implement each practice. 

Providers should present their definition of each teaching practice and include examples or descriptions of how 

teachers implement the practice in their classrooms. 
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greater depth with early career teachers. Providers must justify the practices targeted for early 

career teachers. Examples of the type of additional teaching practices that providers could target 

for early career teachers include:   

 Supporting students’ higher level thinking and ability to learn challenging content. 

Teachers engage students in instructional activities that not only support students’ 

understanding of core content and concepts, but also develop their abilities to analyze, 

synthesize, and evaluate increasingly challenging content and concepts. 

 Understanding students’ thinking about the content to improve student learning. 
Strategies that teachers use to encourage students to express their thinking about content and 

concepts, so that teachers can address misunderstandings, improve students’ understanding 

of the concepts, and help students relate what they are learning to the real world, their own 

experiences, and other things they have learned.  

 Adapting instruction to meet individual student needs. Strategies that teachers use to 

address the range of students’ skill levels, learning styles, interests, backgrounds, and needs 

in the classroom. Adapting materials and instructional activities so that all students can learn 

the material being taught. 

An operating theory of the study is that appropriately targeted feedback and coaching is 

most likely to be successful. Therefore, providers shall propose giving feedback on no more than 

four teaching practices for novice teachers, and no more than five practices for early career 

teachers. 

A.3.2. Classroom observation instrument 

The coaching and feedback shall be based on a classroom observation instrument that 

coaches use to reliably measure teacher performance on the targeted practices. The purpose of 

using an observation instrument is to ensure consistency across coaches in terms of the teaching 

practices they target and how they determine which practices need to be improved for 

replicability of the study results. The study team also intends to use the provider’s observation 

instrument as one measure of teacher practice for the purposes of the study.  

For these reasons, the provider’s observation instrument must be well structured and able to 

measure the performance of elementary school teachers teaching different subject areas.  We are 

seeking an observation instrument that assesses performance based on videos of teachers’ 

classroom instruction (without the need for other materials, such as lesson plans, student 

assessments, or examples of student work). (The videos will capture both the teachers’ 

instruction and interactions between teachers and students.)  

The provider shall have a well-defined training for the instrument that ensures coaches 

consistently and accurately use the observation instrument to assess important aspects of 

teachers’ practices. Providers shall describe their training and how it will ensure that coaches 

consistently and accurately identify teaching practices in need of improvement. Providers that 

have a process to certify that coaches are using the rubric consistently shall describe that process 

in their proposal. Providers that have evidence of the validity and reliability of their observation 

instrument shall describe that information in their proposal as well. A copy of the observation 

instrument must be included with the proposal in Appendix A.  
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A.3.3. Summer orientation session 

The providers shall lead a summer orientation session to launch the feedback and coaching 

program for teachers. A separate in-person summer training session shall be held in each school 

district, and shall be scheduled just before the school year begins in each district. The 

intervention provider shall cover the following for teachers in the full intervention group during 

the orientation sessions: 

 Explain each step in the feedback cycle, including how coaches will schedule and conduct 

feedback sessions 

 Describe the teaching practices targeted by the intervention  

 Introduce the observation instrument that will be used to measure teachers’ performance on 

the targeted practices  

 Show teachers how to access their videos and the videos of expert teachers 

The intervention provider shall cover the following for teachers in the less intensive 

intervention group during the orientation sessions: 

 Explain each step in the feedback cycle, including how teachers will receive written 

feedback from coaches 

 Describe the teaching practices targeted by the intervention  

 Introduce the observation instrument that will be used to measure teachers’ performance on 

the targeted practices 

 Discuss best practices for how teachers can reflect on videos of their teaching and provide a 

document that guides teachers on how to reflect on their own videos 

 Show teachers how to access their videos 

The provider shall have the coaches who will provide feedback to teachers in each district 

attend the district’s summer orientation so they can begin to establish a relationship with teachers 

in the full intervention and participate in the orientation session.  

Although teachers will meet for a full day, providers shall plan for a half day with novice 

teachers. The study team will use a portion of the day to provide teachers with a short 

introduction to the study. They will also ask novice teachers to complete two baseline data 

collection activities for the study, including a two-hour test of pedagogical knowledge and a 30-

minute test of teacher’s attitudes and beliefs (see draft agenda in Exhibit 2 below).  

Providers shall split up the teachers in the full and less intensive treatment groups for 

separate sessions throughout the day. In each district, providers shall plan on training both 

groups of teachers (full intervention group and less intensive intervention group) on a single day. 

To make this possible, providers shall have two trainers attend each training because we 

anticipate holding concurrent sessions (for example, during one session, the full intervention 

group may be getting trained on the steps in the feedback cycle and how they will interact with 
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coaches, while teachers in the less intensive intervention group are learning about the written 

feedback they will receive).  

Exhibit 2. Sample agenda for summer orientation for novice teachers 

Session Topic Participants 

Session 1 

Session 1 Study team describes study; Provider describes targeted teaching 
practices, observation instrument; discuss purpose and benefits of 
video 

Teachers in full and less intensive 
intervention, principals, and coaches 

Concurrent session 2 

Breakout session 1 Provider explains each step in the feedback cycle and shows 
teachers how to access their videos and communicate with 
coaches to schedule feedback sessions; Study team introduces 
teachers to field staff who will videotape their classrooms 

Teachers in full intervention, 
principals, coaches, and local field 
staff 

Breakout session 2 Provider explains each step in feedback cycle; provides protocol 
and guidance on how to review and reflect on videos; describes 
how to use ratings to improve practice 

Teachers in less intensive 
intervention and principals 

Concurrent session 3 

Breakout session 1 Provider establishes relationships between teachers and coaches Teachers in full intervention and 
coaches 

Breakout session 2 Study team administers the Praxis Principles of Learning and 
Teaching (PLT) and Haberman assessments 

Teachers in less intensive 
intervention  

Breakout session 3 Study team introduces principals to field staff and discusses 
teachers’ schedules for videotaping classrooms 

Principals and local field staff 

Concurrent session 4 

Breakout session 1 Study team administers the Praxis PLT and Haberman 
assessments 

Teachers in full intervention 

Breakout session 2 Study team introduces teachers to field staff who will videotape 
their classrooms 

Teachers in less intensive 
intervention and local field staff 

Breakout session 3 Study team discusses teachers’ schedules and availability for 
feedback sessions; Provider discusses how coaches will 
coordinate with other coaches for novice teachers; address issues 
or concerns 

Principals and coaches 

A.3.4. Feedback and coaching based on video observations of teachers 

Each feedback and coaching cycle for teachers in the full intervention group shall consist of 

the following basic elements, although the details of each element may vary depending on the 

provider’s proposal: 

1. The study team records a video of each teacher’s instruction and transfers the videos 

to the provider. The study team will have staff in each district who will schedule and 

conduct 30-minute videos of each teacher’s instruction. The study team staff will record 

teachers’ classrooms using IRIS Connect’s Discovery Kit, which captures audio and video 

of the teacher at the front of the classroom, as well as audio and video of teachers’ 

interactions with students. The study team will transfer a single video for each feedback 

cycle to the provider. 

2. A coach from the intervention provider reviews the video using the observation 

instrument to measure the teacher’s performance on the targeted teaching practices. 
The coach shall use the provider’s observation instrument to assess each teacher on the 

practices targeted by the program.  

3. The coach develops feedback for the teacher using a systematic approach. All providers 

shall have coaches use a consistent, systematic approach to (1) identify which teaching 

practices to address in their feedback, (2) determine how many practices on which to 

provide feedback, and (3) develop actionable feedback based on teachers’ performance. The 
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feedback provided to teachers shall include actionable steps for teachers to take to improve 

instruction on one or more of the teaching practices targeted by the intervention.  

4. The coach shares the video of the teacher’s instruction and the written feedback with 

the teacher. Before meeting with the coach, the teacher shall have an opportunity to review 

the full video or shorter clips identified by the coach as well as the feedback developed by 

the coach. 

5. The coach shall hold a feedback session with the teacher either in-person or remotely. 
The coach shall meet with the teacher to deliver the feedback. In addition, the coach shall 

develop a plan for ensuring teachers are engaged in responding to the feedback and 

implementing it in their classrooms. Coaches can also share videos of expert teachers to 

provide examples of strong performance on the practices that teachers need to improve. 

Providers shall describe whether they will conduct coaching sessions remotely (for example, 

by phone or Skype) or in person and justify their approach. The approach used by the 

provider must be feasible within the budget permitted by the RFP. 

The less intensive intervention follows the same set of steps with a few exceptions 

(Exhibit 3). In step 4, providers can choose to give teachers written feedback from the coach or 

to give an observation score report that describes the teachers’ scores on the classroom 

observation instrument. Also, providers can give teachers in the less intensive group a self-

reflection form to guide teachers in how to reflect on videos of their instruction. Step 5 is not 

provided to teachers in the less intensive intervention group. 

Exhibit 3. Key elements of full and less intensive interventions 

 

A.3.5. Video viewer 

The provider shall describe how they propose to have teachers and coaches view videos or 

video clips of their teaching taken by the study team. Teachers in the full intervention should 

also have access to videos of expert teachers, if applicable. Because the study team will have 

staff taking and uploading videos, teachers should not be able to (a) share videos with coaches 

that are not taken by the study team (coaches should provide feedback based only on videos 

taken by study team staff), (b) share videos of their instruction with other teachers, or (c) use the 

video viewer to communicate or interact with other teachers. The provider should justify any 

additional functionality included in the video viewer, recognizing that the goal of the study is to 

measure the impact of individualized feedback to teachers based on videos of teachers’ 

Full 

intervention

Less 

intensive

intervention

Video record teacher’s classroom instruction  

Coach uses observation rubric to measure teacher’s 

performance and develop feedback  

Teacher reviews video of their own teaching and feedback 

from coaches  

Coach holds feedback session with teacher to discuss 

feedback, recommend strategies for improvement, share 

videos of expert teachers, and develop action plan.
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instruction. If the provider proposes additional functionality that the study team determines could 

interfere with this goal, the provider will need to disable it. 

A.3.6. Duration and intensity 

The provider shall conduct summer orientations and implement the coaching and feedback 

program for novice teachers in the 2017–2018 school year, and for early career teachers in the 

2018–2019 school year. The summer orientations shall be held just before the school year begins 

in each district, and the feedback and coaching program will be implemented from the beginning 

of the school year through the end of March, or when districts begin state student assessments 

(whichever is first). 

One goal of this study is to evaluate intensive feedback and coaching for teachers. To that 

end, the program shall include at least seven feedback and coaching cycles (described above) 

during each school year. Providers can propose how to spread the feedback and coaching cycles 

over the course of the school year (provided the coaching is completed on the timeline described 

above). Providers shall justify both the number of feedback and coaching cycles they propose to 

conduct and the timing of those cycles during the school year.  

A.3.7. Participants 

During the 2017–2018 school year, providers shall deliver the full intervention to 100 

novice teachers and the less intensive intervention to 100 novice teachers spread across 

approximately 10 districts. The study team will identify and recruit the study teachers 

participating in the interventions. In each district, we anticipate having about 10 novice teachers 

in the full intervention group and 10 novice teachers in the less intensive intervention group.  

During the 2018–2019 school year, providers shall deliver the full intervention to 100 early 

career teachers (approximately 10 in each district). The early career sample will include 50 

teachers who participated in the full intervention as novice teachers during the 2017–2018 school 

year. Therefore, those teachers will be receiving a second year of the full intervention in the 

2018–2019 school year. The sample will also include 50 teachers who did not participate in the 

study during the 2017–2018 school year.  

The study will include novice and early career teachers in the fourth or fifth grade who are 

responsible for teaching English/language arts or math. The study team will select a 

geographically diverse set of approximately 10 districts, with a focus on districts that (1) are not 

already providing intensive feedback and coaching to novice and early career teachers, and (2) 

have a sufficient number of novice and early career teachers for the study. 

A.3.8. Capacity 

The provider must have prior experience providing feedback and coaching to teachers. Also, 

the provider must have a sufficient number of coaches who are trained on the provider’s 

observation instrument and trained to provide feedback and coaching to a minimum of 200 

teachers per year across approximately 10 districts geographically dispersed across the U.S. If a 

provider does not have a sufficient number of coaches currently available to provide feedback 

and coaching on this scale, the provider must explain how it will hire and train enough coaches 

between February 2017 (when a provider is selected) and July 2017 (when summer orientations 
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begin). The provider must describe its existing processes for hiring, training, monitoring, and 

supporting coaches to ensure a consistent, high-quality program. The provider must have the 

expertise and capacity to provide high-quality individualized feedback to study teachers based on 

videos of their instruction. In addition, the provider must have the ability to coordinate services 

with school districts and the study team and be willing to work in the context of an evaluation. 

A.3.9. Replicability 

The provider must demonstrate the ability to deliver its program with fidelity in varied 

locations including the following:  

 The existence of a training process to ensure coaches consistently use the observation 

instrument, and materials that guide coaches on how to identify aspects of teaching practice 

that teachers need to improve and determine what type of feedback to provide 

 The use of quality assurance processes for evaluating and monitoring coaches  

A.3.10. Evidence of effectiveness 

The provider must demonstrate a research-based rationale for their program’s design and/or 

empirical evidence supporting the promise of the current feedback and coaching program for 

positively impacting teachers and/or students.  

A.4. Description of impact evaluation 

The current study will provide rigorous evidence on the effectiveness of feedback and 

coaching for novice and early career teachers. According to the research design, the study team 

will randomly assign participating novice teachers to a treatment group that receives the full 

intervention (100 teachers), a treatment group that receives the less intensive intervention (100 

teachers), or to a control group that is not offered either version of the feedback and coaching 

program (100 teachers). A comparison of teacher and student outcomes between the treatment 

and control groups will provide rigorous evidence of the effects of the full intervention and the 

less intensive intervention on intermediate and longer-term outcomes. In the second year, the 

study team will randomly assign participating early career teachers to a treatment group that 

receives the full intervention (100 teachers) or a control group that is not offered the program 

(100 teachers). This will provide evidence of the full intervention’s impact on teacher and 

student outcomes for early career teachers. To learn about the relative effectiveness of one versus 

two years of feedback, half of the 100 novice teachers in the full intervention group will be 

randomly assigned to receive a second year of the full intervention as part of the early career 

teacher sample.  

Exhibit 4 shows the study’s primary research questions and the data sources and analysis 

methods used to address those questions.  
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Exhibit 4. Primary research questions, data sources, and analysis methods 

for the proposed study 

Research questions Data sources Analysis methods 

What are the impacts of the full and 
less intensive interventions on 
teachers’ professional development 
experiences and perspectives? Were 
the interventions implemented with 
fidelity? 

 Coaching logs 

 Video viewing logs 

 Coaching data from provider 

 Observations of feedback 
sessions 

 Annual teacher surveys 

 Summer orientation 
observations and feedback 
forms 

 Descriptive analysis of the 
feedback and coaching provided to 
teachers 

 Descriptive analysis of teachers’ 
experiences with the feedback and 
coaching and their perspectives on 
the intervention 

What are the impacts of the full and 
less intensive interventions on teacher 
knowledge, teacher practices, and 
student achievement? What is the 
impact of one versus two years of the 
full intervention? 

 Test of teachers’  knowledge of 
teaching practices 

 Classroom observation scores 
on a formal observation 
instrument  

 Student test scores 

 Experimental impact analysis of 
differences between treatment and 
control groups 

The evaluation will also address questions related to the impact of one versus two years of 

the full intervention for novice teachers, how impacts vary for teachers with different preparation 

experiences and background characteristics, and the cost effectiveness of the intervention. In 

addition, the study will examine which teaching practices are most important for effective 

teaching and whether the impacts of the intervention on student achievement are explained by 

impacts on teaching practices. To inform teacher preparation, the study will assess whether 

screening teachers based on their knowledge of instructional practices, or their mindsets and 

beliefs helps to improve teacher effectiveness. 

A.5. General requirements 

This section presents a general overview of the roles and requirements for the study team 

and the provider. 

A.5.1. Study team responsibilities 

 Support of district and school staff time. The study team will be responsible for the cost 

of any district or school staff time associated with evaluation activities (for example, survey 

completion and survey administration).  

 District and school recruitment and random assignment. The study team will recruit and 

select the districts. At this time, we do not know which districts will participate in the study. 

Therefore, providers shall assume that the participating districts will be geographically 

spread across the U.S. 

 Data collection for the evaluation. The study team will develop the data collection 

instruments and collect all outcome and implementation data for the evaluation. This 

includes independent data on the fidelity of implementation of feedback and coaching 

activities.  
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 District support. The study team will work with district and school administrators to ensure 

that teachers can participate in study activities (such as the summer orientations, videotaping 

of classrooms by the study team, and feedback and coaching sessions during the year). 

 Monitoring and supporting implementation. The study team will monitor the 

implementation of the feedback and coaching program to ensure strong implementation that 

is consistent with the program design. In addition, a study liaison assigned to each district 

will identify any implementation challenges and work with the provider to address them.  

A.5.2. Feedback and coaching provider responsibilities 

 Summer orientation. The selected provider shall finalize summer orientation activities and 

conduct the summer orientation sessions in each district. The provider shall pay for the cost 

of transportation and lodging of its own training staff, as well as any provider staff time for 

the summer orientation sessions in each district. 

 Feedback and coaching program. The selected provider shall prepare and provide all 

feedback and coaching activities and materials during the school year, and provide the 

classroom observation instrument and video viewer used for the feedback and coaching. The 

provider shall be responsible for hiring, paying for, and training all coaches and ensuring 

that they have the appropriate credentials, experience, and preparation. Also, the provider 

shall closely monitor implementation fidelity of the coaching. The provider shall be 

responsible for providing all feedback and coaching materials and online access to materials. 

In addition to paying for the coaches’ time, the provider shall pay for the cost of 

transportation and lodging of its coaches (if any feedback is provided in person), as well as 

any staff time for the provider to coordinate and monitor the coaches. 

 Data collection for the evaluation. The selected provider shall provide the study team with 

data needed for the study, such as: (1) the provider’s coaches shall complete coaching logs 

to track their coaching activities (see Tasks 7 and 8 in Section B); (2) if the provider scores 

teachers’ videos using its observation instrument, those observation scores will be collected 

for the study; (3) information for each teacher on how many videos coaches received and 

reviewed for providing feedback; and (4) if the provider has the ability to track how many 

times teachers watch videos of their instruction and videos of expert teachers, that 

information will be collected for the study as well.  

 Providing information to districts. As needed, the provider shall help the study team share 

information on the program with potential districts and schools during recruitment. 

 Coordination. The provider shall coordinate feedback and coaching activities across 

participating school districts, in collaboration with identified district staff and staff from the 

study team. This coordination shall include scheduling activities related to summer 

orientation sessions and the feedback and coaching provided during the school year, locating 

and contracting for any facilities needed for program activities, inviting participants, and 

collaborating with the study team staff to collect information on participation in all 

professional development activities. 
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B. Technical specifications 

This portion of the RFP provides information on the tasks to be undertaken and their 

anticipated timeline. It also presents requirements for the content of proposals. 

B.1. Statement of work 

The selected provider shall:  

 Conduct summer orientation sessions for novice teachers just prior to the 2017–2018 school 

year  

 Provide coaching and feedback to those novice teachers according to their assignment (full 

intervention and the less intensive intervention) during the 2017–2018 school year up until 

the beginning of state student assessments, or the end of March, whichever is first  

 Conduct summer orientation sessions for early career teachers just prior to the 2018–2019 

school year  

 Provide coaching and feedback to early career treatment teachers during the 2018–2019 

school year up until the beginning of state student assessments or the end of March, 

whichever is first  

The tasks and deliverables outlined in this section shall be the responsibility of the provider. 

(See Exhibit 5 for a full list of anticipated deliverables and due dates, and Exhibit 6 for a detailed 

timeline.) The tasks are organized into three contract periods—the base period (from 9/27/16 

through 3/27/18), option period 1 (9/27/17 through 4/27/19), and option period 2 (9/27/18 

through 4/27/20). See the budget template in Attachment A for information on the contract 

period for each task and subtask.  

Task 1. Project kickoff (February 2017) 

Senior provider staff shall meet with study team members and staff from ED within eight 

working days of the subcontract award (anticipated award on approximately February 10, 2017). 

The purpose of the meeting, which shall be held in Washington, DC, shall be to review the 

subcontract activities and timeline and discuss any areas of concern. The study team shall 

provide an agenda for this meeting. At least two working days before the meeting (within six 

working days of contract subaward), the provider shall deliver the following to the study team:  

 Five copies of all existing program-related materials, such as the classroom observation 

instrument and the training and certification materials for the instrument 

 Agenda for the summer orientations 

 Coaching manuals that explain how coaches will identify areas for improvement and 

provide feedback to teachers 

 One-page information sheets about how teachers access videos and coaches’ feedback  

 Information about the existing expert teaching videos that align with the targeted teaching 

practices  
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These materials must provide the study team and ED with comprehensive information on the 

feedback and coaching program and steps for training coaches.2 

Deliverables: Materials for summer orientation, training of coaches, and feedback and 

coaching program 

Task 2. Site recruitment assistance (February 2017 through May 2017) 

The provider shall supply two documents that the study team will use during the recruitment 

process: (1) a 2-page program summary that describes the features, teaching practices addressed, 

and implementation requirements of the two versions of the feedback and coaching program (full 

program and less intensive program), and (2) a frequently asked questions document to address 

questions that district staff and principals may have about the feedback and coaching program 

and technical requirements. The provider shall submit a draft of these materials to the study team 

within five working days of the subcontract award date. The study team and ED will provide 

initial guidance and work with the provider to finalize these materials. 

Although the study team will be responsible for recruiting districts and teachers to 

participate in the evaluation, districts and teachers likely will have questions regarding the 

feedback and coaching program. When requested, the provider shall review recruitment 

materials developed by the study team and participate in recruitment calls made by the study 

team to districts to further explain the program. For example, the provider may need to answer 

questions from districts about how the teaching practices targeted by the feedback and coaching 

program align with the feedback the district currently provides to novice and early career 

teachers. For budgeting purposes, providers shall estimate that they will participate in 

approximately 15 one-hour recruitment calls.  

Deliverables: Program summary 

 Frequently asked questions document 

Review of select recruitment materials 

 Participation in recruitment calls (up to 15) 

Task 3. Finalize feedback and coaching program materials, as needed (February 2017 

through April 2017) 

ED intends to study an existing feedback and coaching program. However, some adjustment 

of the program materials may be needed to ensure that the feedback and coaching is cohesive and 

appropriate for teachers in fourth and fifth grades in the evaluation. If needed, the provider shall 

make adjustments to the existing program materials so that they meet the requirements of the 

evaluation and reflect any modifications to the program materials that may arise during the 

negotiation process and discussions among the provider, the study team, and ED. The provider 

shall submit revised materials by April 3, 2017.  

                                                 
2
 Sample program materials appended to providers’ technical proposals (see Section C.1) are intended to provide the 

review panel with snapshots of the content of the program.  
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Deliverables: Revised program materials 

Task 4. Hire, train, and assign coaches 

As part of this task, the provider shall hire a sufficient number of coaches and conduct any 

orientation and training necessary to both ensure that the coaches are fully qualified to provide 

feedback and coaching and that they understand the study. The provider’s proposal prepared in 

response to this RFP must detail its plan for hiring and training a sufficient number of coaches 

for the study. 

4.1. Hire, train, and assign coaches to novice teachers (February 2017 through June 

2017). The provider’s proposal shall indicate the number of coaches needed to provide the full 

intervention to 100 novice teachers in the 2017–2018 school year and the less intensive 

intervention to 100 novice teachers in the 2017–2018 school year, the number of current coaches 

available to participate in the study, summary of those coaches qualifications and resumes, and 

plans for hiring and training additional coaches as needed.  

The provider shall make adjustments to its plan for hiring and training coaches once the 

study districts have been finalized (by May 31, 2017). The revised plan shall describe which 

coaches will be assigned to work with teachers in each district and the approach to supervising 

coaches. The provider shall hire all coaches needed for the 2017–2018 school year by June 30, 

2017 so that coaches are available to attend any summer orientations that occur in July and 

August 2017. The provider must communicate any changes in key staffing that may be necessary 

to the study team at least two weeks before the change is implemented and must receive approval 

for the changes from the study’s director. 

Deliverables: Revised hiring, training, and staffing plan for coaches of novice teachers 

4.2. Hire, train, and assign coaches to early career teachers (February 2018 through 

June 2018). The provider’s proposal shall indicate the number of coaches needed to provide the 

full intervention to 100 early career teachers in the 2018–2019 school year. If needed, the 

provider shall make adjustments to its plan for recruiting, hiring, and training coaches for early 

career teachers in the 2018–19 school year by March 1, 2018. The provider shall hire all coaches 

needed for the 2018–2019 school year by June 29, 2018, so that coaches are available to attend 

any summer orientations that occur in July and August 2018.  

Deliverables: Revised hiring, training, and staffing plan for coaches of early career 

teachers 

Task 5. Coordinate transfer of videos from camera provider 

The study team will have field staff video record teachers’ classroom using a camera kit 

provided by IRIS Connect. These videos will be processed and uploaded to a secure cloud 

storage site managed by IRIS Connect, and then transferred to the provider. However, the 

provider shall work with IRIS Connect to facilitate the transfer of videos.  

5.1. Coordinate transfer of videos for novice teachers (April 2017 through October 

2017). The provider shall work with IRIS Connect in April 2017 to test the process for 

transferring videos to the provider. The provider shall continue working with IRIS Connect 
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through the fall of the 2017–2018 school year to ensure the smooth transfer of videos for novice 

teachers from IRIS Connect to the provider.  

Deliverables: Test transfer of videos from IRIS Connect to the coaching provider 

 Transfer videos from IRIS Connect to the provider 

5.2. Coordinate transfer of videos for novice teachers (November 2017 through April 

2018). The provider shall continue working with IRIS Connect throughout the remainder of the 

2017–2018 school year to ensure a smooth transfer of videos for novice teachers from IRIS 

Connect to the provider.  

Deliverables: Transfer of videos from IRIS Connect to the provider 

5.3. Coordinate transfer of videos for early career teachers (July 2018 through October 

2018). The provider shall work with IRIS Connect through the fall of the 2018–2019 school year 

to ensure a smooth transfer of videos for early career teachers from IRIS Connect to the provider.  

Deliverables: Transfer of videos from IRIS Connect to the provider 

5.4. Coordinate transfer of videos for early career teachers (November 2018 through 

April 2019). The provider shall continue working with IRIS Connect throughout the remainder 

of the 2018–2019 school year to ensure a smooth transfer of videos for early career teachers from 

IRIS Connect to the provider.  

Deliverables: Transfer of videos from IRIS Connect to the provider 

Task 6. Finalize summer orientation and feedback and coaching program plans 

6.1. Finalize summer orientation and feedback and coaching program plans for novice 

teachers (February 2017 through May 2017). Although the selected provider’s proposal 

developed in response to this RFP must detail how the summer 2017 orientation and feedback 

and coaching during the 2017–2018 school year are to be conducted (that is, how many feedback 

cycles will be conducted, the teaching practices targeted), the provider shall submit a final plan 

that fleshes out the specific timing of the feedback cycles once the locations of the study districts 

are known. In addition, the final plan shall reflect any changes to the provider’s program that 

result from the negotiation process stemming from responses to this RFP and discussion among 

the selected provider, the study team, and ED. As district participation is confirmed, the provider 

shall submit district-specific plans on a rolling basis.  

Deliverables: Final plan for summer orientations and feedback and coaching program 

for novice teachers 

 Final summer orientation agenda 

6.2. Finalize summer orientation and feedback and coaching program plans for early 

career teachers (February 2018 through May 2018). Providers shall make any adjustments 

needed to their plans to conduct summer 2018 orientations and provide feedback and coaching 

for early career teachers during the 2018–2019 school year. The approach differs for early career 

teachers because the provider shall only implement the full intervention. In addition, the 
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feedback and coaching for early career teachers can address an additional teaching practice. The 

provider shall also provide a plan for how the summer orientation and feedback and coaching 

program need to be adapted for teachers who participated in the full intervention as novice 

teachers and continue for a second year as early career teachers.  

Deliverables:  Final plan for summer orientations and feedback and coaching program 

for early career teachers 

 Final summer orientation agenda 

Task 7. Implement feedback and coaching program for novice teachers 

To evaluate the effectiveness of the feedback and coaching program when implemented as 

intended, the program must be implemented with fidelity in each of the districts participating in 

the impact study. This task and subtasks consist of providing the personnel, materials, and 

support necessary to carry out the feedback and coaching program for novice teachers, in 

accordance with the plans provided in the proposal and finalized in Task 6. The provider shall 

explain the extent to which the coaching provided as part of the full intervention will be provided 

in person or remotely by phone or video call (for example, Skype).  

7.1. Summer orientation and fall implementation of full intervention for novice 

teachers (July 2017 through October 2017). The provider shall conduct a one-day, in-person 

orientation in summer 2017 in each of the approximately 10 districts and conduct the feedback 

and coaching for novice teachers in the full intervention through the fall and winter of the 2017–

2018 school year. The provider shall work with a district coordinator and site liaison from the 

study team assigned to each district to arrange logistics for the summer orientation session and to 

plan the schedule for feedback and coaching for each district. Study team staff will observe each 

summer orientation and record a sample of coaching sessions for the evaluation. 

The provider shall monitor the implementation of the program to ensure implementation 

fidelity and use results of the monitoring to improve implementation fidelity as needed. For 

example, the provider shall provide the study team information about the number of coaching 

cycles that have been completed for each teacher and the status of the current coaching cycle for 

each teacher (for example, whether a coach has reviewed the video, developed feedback, 

scheduled a feedback session, and held the session). The study team will also systematically 

monitor coaching to ensure it is being provided consistently and with high fidelity to all teachers 

in the full intervention across all participating districts. The provider’s coaches shall fill out and 

submit web-based coaching logs, developed by the study team, after each coaching session to 

document the coaching activities. It is possible that the provider has a web-based coaching log 

system of its own that would address this evaluation data requirement. The provider may propose 

to provide information from such an existing data system. If so, the provider must include a 

description of this system and the data elements it collects. At a minimum, the study requires 

information about the following for each session: the planned date of the coaching session, the 

actual dates on which the coaching occurred, the format of the coaching session (that is, phone, 

Skype, in person), the length of the coaching session, teaching practices identified as needing 

improvement, teaching practices discussed during the coaching session, types of feedback 

provided, and next steps identified during each session. The study also requires information 
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about feedback provided to teachers in the less-intensive intervention: the date feedback was 

sent, the practices identified as needing improvement, and the types of feedback provided. 

Deliverables: Conduct summer orientation sessions in each district 

Conduct feedback and coaching cycles  

Provide weekly status update on coaching cycles 

Completed weekly coaching logs 

7.2. Winter/spring implementation of full intervention for novice teachers (November 

2017 through April 2018). The coaching provider shall continue to conduct and monitor the 

feedback and coaching program for the full intervention in winter and spring 2018 through the 

end of March 2018, or until the beginning of state student assessments.  

Deliverables: Conduct feedback and coaching cycles  

Provide weekly status update on coaching cycles 

Completed weekly coaching logs 

7.3. Summer orientation and fall implementation of less intensive intervention for 

novice teachers (July 2017 through October 2017). The provider shall conduct a one-day, in-

person orientation session in summer 2017 in each district and conduct the feedback for novice 

teachers in the less intensive intervention through the fall and winter of the 2017–2018 school 

year. The provider shall work with a district coordinator and site liaison from the study team 

assigned to each district to arrange logistics for the summer orientation session and to plan the 

schedule for feedback for each district. Study team staff will observe each summer orientation. 

Providers shall assume that the training for the full intervention and less intensive intervention 

occur on the same day with concurrent sessions for the two groups. 

Similar to Task 7.1, the provider shall conduct and monitor the feedback program to ensure 

implementation fidelity and use results of the monitoring to improve implementation fidelity as 

needed.  

Deliverables: Conduct summer orientation sessions in each district 

Conduct feedback cycles  

Provide weekly status update on feedback cycles 

Completed weekly coaching logs 

7.4. Winter/spring implementation of less intensive intervention for novice teachers 

(November 2017 through April 2018). The coaching provider shall continue to conduct and 

monitor the feedback program for novice teachers in the less intensive intervention in winter and 

spring 2018 through the end of March 2018, or until the beginning of state student assessments. 

Deliverables: Conduct feedback cycles  

Provide weekly status update on feedback cycles 

Completed weekly coaching logs 
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7.5. Review and respond to implementation issues and successes (April 2018 through 

May 2018) 

The provider shall hold a call in April 2018 with the study team and ED to describe 

implementation issues and successes during the 2017–2018 school year and proposed minor 

revisions to improve implementation for early career teachers in the 2018–2019 school year. 

Implementation plans shall be consistent across the two years of implementation, but providers 

may adjust their coaching topics and expert videos to tailor the program for early career versus 

novice teachers (as specified in Task 6.2, in preparation for Task 8),. No revisions may be made 

without explicit approval from the study team. 

Deliverables: Meeting attendance and summary of any agreed-upon program revisions 

Task 8. Implement feedback and coaching program for early career teachers 

To successfully evaluate the effectiveness of the feedback and coaching program, it must be 

implemented with fidelity in each of the districts participating in the impact study. This task and 

subtasks consist of providing the personnel, materials, and support necessary to carry out the 

feedback and coaching program for early career teachers, in accordance with the plans provided 

in the proposal and finalized in Task 6.  

8.1. Summer orientation and fall implementation of full intervention (July 2018 

through October 2018). The provider shall conduct a one-day, in-person orientation session in 

summer 2018 in each district and conduct the feedback and coaching for early career teachers in 

the full intervention through the fall of the 2018–2019 school year. The provider shall work with 

a district coordinator and site liaison from the study team assigned to each district to arrange 

logistics for the summer orientation session and to plan the schedule for feedback and coaching 

for each district. Study team staff will observe each summer orientation and record a sample of 

coaching sessions for the evaluation. 

The provider shall monitor the implementation of the program to ensure implementation 

fidelity and use results of the monitoring to improve implementation fidelity as needed. Also, the 

study team will systematically monitor coaching to ensure it is being provided consistently and 

with high quality to all teachers in the full intervention across all participating districts. The 

provider’s coaches shall fill out and submit web-based coaching logs developed by the study 

team after each one-on-one coaching session to document coaching activities conducted. See 

Task 7.1 for more information on the coaching log requirements.  

Deliverables: Conduct summer orientation session in each district 

   Conduct feedback and coaching cycles  

   Provide weekly status update on coaching cycles 

   Completed weekly coaching logs 

8.2. Winter/spring implementation of full intervention (November 2018 through April 

2019). The coaching provider shall continue to conduct and monitor the feedback and coaching 

program for the full intervention for early career teachers in winter and spring 2019 through the 

end of March 2019, or until the beginning of state student assessments. 
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Deliverables: Conduct feedback and coaching cycles  

Provide weekly status update on coaching cycles 

Completed weekly coaching logs 

Task 9. Project management 

To support effective implementation and comply with necessary study reporting 

requirements during the implementation period, the provider shall participate in regular, weekly 

meetings with the study team for implementation support and monitoring. The provider shall also 

provide monthly progress/exception reports. These reports must (1) summarize the major 

activities and accomplishments of the previous month, comparing progress with the planned 

schedule and describing any problems encountered, (2) describe activities planned for the next 

month, (3) identify any significant deviations from the implementation plan, (4) describe plans 

for addressing any exceptions to the implementation plan, and (5) outline any decisions that may 

be needed from the study team or ED. Upon award, the study team will provide more 

information on the required format for the monthly progress/exception reports. 

9.1. Project management (February 2017 through October 2017) 

Deliverables: Monthly progress reports 

 Weekly meetings during implementation period 

9.2. Project management (November 2017 through June 2018) 

Deliverables: Monthly progress reports 

 Weekly meetings during implementation period 

9.3. Project management (July 2018 through October 2018) 

Deliverables: Monthly progress reports 

 Weekly meetings during implementation period 

9.4. Project management (November 2018 through June 2019) 

Deliverables: Monthly progress reports 

 Weekly meetings during implementation period 
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Exhibit 5. Deliverables 

Task Subtask Deliverable Description Due 

1. Project 
kickoff 
(February 
2017) 

 Materials for summer 
orientation, training of 
coaches, and feedback and 
coaching program 

Five copies of all existing program materials for summer orientation, 
training of coaches, and feedback and coaching program (including 
coaching manuals, one-page information sheet on how teachers 
access videos and, as applicable, coaches’ feedback; and 
information about expert videos that align with the targeted teaching 
practices) 

Materials within six 
working days of the 
subcontract award 
date 

Meeting within 
eight working days 
of the subcontract 
award 

2. Site 
recruitment 
assistance 
(February 2017 
through May 
2017) 

 Program summary Includes description of program, teaching practices addressed, time 
requirements, and benefits 

Within five working 
days of the 
subcontract award 
date 

Frequently asked questions 
document 

Document providing answers to questions that districts and teachers 
may have about the provider’s feedback and coaching program 

Within five working 
days of the 
subcontract award 
date 

Review of selected 
recruitment materials 

Review materials used to recruit school districts into the study Ongoing through 
May 2017 

Participation in recruitment 
calls, as needed 

Provider shall budget for participation in up to 15 one-hour calls Ongoing through 
May 2017 

3. Finalize 
feedback and 
coaching 
program 
materials (as 
needed) 
(February 2017 
through April 
2017) 

 Revised program materials Includes list of focal teaching practices, the classroom observation 
instrument and materials to train coaches on the instrument, agendas 
for summer orientations, materials that guide coaches through 
process of providing feedback and coaching, and any other materials 
needed for the feedback and coaching activities 

April 3, 2017 

4. Hire, train, 
and assign 
coaches 

4.1. Hire, train, and 
assign coaches to 
novice teachers 
(February 2017 through 
June 2017) 

Revised hiring, training, and 
staffing plan for coaches of 
novice teachers 

Includes number of current coaches, summary of coaches’ 
qualifications and resumes, plans for hiring and training additional 
coaches as needed, and assignments of coaches to districts  

May 31, 2017 

4.2. Hire, train, and 
assign coaches to early 
career teachers 
(February 2018 through 
June 2018) 

Revised hiring, training, and 
staffing plan for coaches of 
early career teachers 

Includes number of current coaches, summary of coaches’ 
qualifications and resumes, plans for hiring and training additional 
coaches, as needed, and assignments of coaches to districts 

March 1, 2018 
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Task Subtask Deliverable Description Due 

5. Coordinate 
transfer of 
videos from 
camera 
provider 

5.1. Coordinate transfer 
of videos for novice 
teachers (April 2017 
through October 2017) 

Test transfer of videos from 
IRIS Connect to the 
coaching provider 

Complete a test of the process used to transfer videos from IRIS  

Connect to the coaching provider 

April 28, 2017 

Transfer of videos from 
IRIS Connect to the 
provider 

Complete the transfer of videos from IRIS Connect to the provider 
during fall of the 2017–2018 school year. 

Within one week of 
recording each 
video 

5.2. Coordinate transfer 
of videos for novice 
teachers (November 
2017 through April 
2018) 

Transfer of videos from 
IRIS Connect to the 
provider 

Complete the transfer of videos from IRIS Connect to the provider 
during the remainder of the 2017–2018 school year. 

Within one week of 
recording each 
video 

5.3. Coordinate transfer 
of videos for early 
career teachers (July 
2018 through October 
2018) 

Transfer of videos from 
IRIS Connect to the 
provider 

Complete the transfer of videos from IRIS Connect to the provider 
during the fall of the 2018–2019 school year. 

Within one week of 
recording each 
video 

5.4. Coordinate transfer 
of videos for early 
career teachers 
(November 2018 
through April 2019) 

Transfer of videos from 
IRIS Connect to the 
provider 

Complete the transfer of videos from IRIS Connect to the provider 
during the remainder of the 2018–2019 school year. 

Within one week of 
recording each 
video 

6. Finalize 
summer 
orientation and 
feedback and 
coaching 
program plans 

6.1. Finalize summer 
orientation and 
feedback and coaching 
program plans for 
novice teachers 
(February 2017 through 
May 2017) 

Final plan for summer 
orientations and feedback 
and coaching program for 
novice teachers 

The plan for implementing the summer orientations and feedback and 
coaching for novice teachers in the full and less intensive intervention 
groups during the 2017–2018 school year, including the specific 
timing of the feedback cycles once the locations of the study districts 
are known 

May 31, 2017 

Final summer orientation 
agenda 

Agenda for the summer orientation sessions May 31, 2017 

6.2. Finalize summer 
orientation and 
feedback and coaching 
program plans for early 
career teachers 
(February 2018 through 
May 2018) 

Final plan for summer 
orientations and feedback 
and coaching program for 
early career teachers 

The plan for implementing the summer orientations and feedback and 
coaching for early career teachers during the 2018–2019 school year, 
including the specific timing of the feedback cycles  

April 2, 2018 

Final summer orientation 
agenda 

Agenda for the summer orientation sessions April 2, 2018 
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Task Subtask Deliverable Description Due 

7. Implement 
feedback and 
coaching 
program for 
novice 
teachers 

7.1. Summer orientation 
and fall implementation 
of full intervention for 
novice teachers (July 
2017 – October 2017) 

Conduct summer 
orientation session in each 
district 

In accordance with program plans and materials TBD 

Conduct feedback and 
coaching cycles 

In accordance with program plans and materials TBD 

Provide weekly status 
update on coaching cycles 

Includes the number of coaching cycles that have been completed for 
each teacher and the status of the current coaching cycle for each 
teacher 

Weekly during 
implementation 

Completed weekly coaching 
logs 

Includes planned and actual date of coaching session, format of 
coaching session (i.e., phone, Skype, in person), length of coaching 
session, teaching practices identified as needing improvement, 
teaching practices discussed during session, types of feedback 
provided, and next steps identified  

Weekly during 
implementation 

7.2. Winter/spring 
implementation of full 
intervention for novice 
teachers (November 
2017 through April 
2018) 

Conduct feedback and 
coaching cycles 

In accordance with program plans and materials TBD 

Provide weekly status 
update on coaching cycles 

Same as 7.1 Weekly during 
implementation 

Completed weekly coaching 
logs 

Same as 7.1 Weekly during 
implementation 

7.3. Summer session 
and fall implementation 
of less intensive 
intervention for novice 
teachers (July 2017 
through October 2017) 

Conduct summer 
orientation session in each 
district 

In accordance with program plans and materials TBD 

Conduct feedback cycles In accordance with program plans and materials TBD 

Provide weekly status 
update on feedback cycles 

Same as 7.1 Weekly during 
implementation 

Completed weekly coaching 
logs 

Same as 7.1 Weekly during 
implementation 

7.4. Winter/spring 
implementation of less 
intensive intervention 
for novice teachers 
(November 2017 
through June 2018) 

Conduct feedback cycles In accordance with program plans and materials TBD 

Provide weekly status 
update on feedback cycles 

Same as 7.1 Weekly during 
implementation 

Completed weekly coaching 
logs 

Same as 7.1 Weekly during 
implementation 
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Task Subtask Deliverable Description Due 

7.5. Review and 
respond to 
implementation issues 
and successes (April 
2018 through May 
2018) 

Meeting attendance and 
summary of any agreed-
upon revisions 

Summary of issues discussed and key decisions made during the 
meeting 

Five working days 
after meeting 

8. Implement 
feedback and 
coaching 
program for 
early career 
teachers 

8.1. Summer session 
and fall implementation 
of full intervention (July 
2018 through October 
2018) 

Conduct summer 
orientation session in each 
district 

In accordance with program plans and materials TBD 

Conduct feedback and 
coaching sessions 

In accordance with program plans and materials TBD 

Provide weekly status 
update on coaching cycles 

Same as 7.1 Weekly during 
implementation 

Completed weekly coaching 
logs 

Same as 7.1 Weekly during 
implementation 

8.2. Winter/spring 
implementation of full 
intervention (November 
2018 through April 
2019) 

Conduct feedback and 
coaching sessions 

In accordance with program plans and materials TBD 

Provide weekly status 
update on coaching cycles 

Same as 7.1 Weekly during 
implementation 

Completed weekly coaching 
logs 

Same as 7.1 Weekly during 
implementation 

9. Project 
management 

9.1. Project 
management (February 
2017 through October 
2017) 

Monthly progress reports Includes the status of implementation activities, deliverables 
completed, current or foreseeable challenges, and proposed 
solutions 

Within 10 working 
days of the first of 
each month 

Weekly meetings during 
implementation period 

By phone during implementation period Weekly 

9.2. Project 
management 
(November 2017 
through June 2018) 

Monthly progress reports Includes the status of implementation activities, deliverables 
completed, current or foreseeable challenges, and proposed 
solutions 

Within 10 working 
days of the first of 
each month 

Weekly meetings during 
implementation period 

By phone during implementation period Weekly 

9.3. Project 
management (July 2018 
through October 2018) 

Monthly progress reports Includes the status of implementation activities, deliverables 
completed, current or foreseeable challenges, and proposed 
solutions 

Within 10 working 
days of the first of 
each month 

Weekly meetings during 
implementation period 

By phone during implementation period Weekly 
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Task Subtask Deliverable Description Due 

9.4. Project 
management 
(November 2018 
through June 2019) 

Monthly progress reports Includes the status of implementation activities, deliverables 
completed, current or foreseeable challenges, and proposed 
solutions 

Within 10 working 
days of the first of 
each month 

Weekly meetings during 
implementation period 

By phone during implementation period Weekly 
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Exhibit 6. Timeline 

 

 

  

Tasks and Deliverable Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun

Task 1. Project Kickoff

Materials for summer orientation, training of coaches, and feedback and coaching program

Task 2. Site recruitment assistance

Program summary

Frequently asked questions document

Review of select recruitment materials

Participation in recruitment calls (up to 15)

Task 3. Finalize feedback and coaching program materials, as needed

Revised program materials

Task 4. Hire, train, and assign coaches

Task 4.1. Hire, train, and assign coaches to novice teachers

Revised hiring, training, and staffing plan for coaches of novice teachers 

Task 4.2. Hire, train, and assign coaches to early career teachers

Revised hiring, training, and staffing plan for coaches of early career teachers

Task 5. Coordinate transfer of videos from camera provider

Task 5.1. Coordinate transfer of videos for novice teachers

Test transfer of videos from Iris Connect to the coaching provider

Transfer of videos from IRIS Connect to the provider 

Task 5.2. Coordinate transfer of videos for novice teachers

Transfer of videos from IRIS Connect to the provider 

Task 5.3. Coordinate transfer of videos for early teachers

Transfer of videos from IRIS Connect to the provider 

Task 5.4. Coordinate transfer of videos for early teachers

Transfer of videos from IRIS Connect to the provider 

Task 6. Finalize summer orientation and feedback and coaching program plans

Task 6.1. Finalize summer orientation and feedback and coaching program plans for novice teachers 

Final plan for summer orientations and feedback and coaching for novice teachers

Final summer orientation agenda 

Task 6.2. Finalize summer orientation and feedback and coaching program plans for early career teachers 

Final plan for summer orientations and feedback and coaching for early career teachers

Final summer orientation agenda

2017 2018 2019
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Tasks and Deliverable Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun

Task 7. Implement feedback and coaching program for novice teachers

Task 7.1. Summer orientation and fall implementation of full intervention for novice teachers

Conduct summer orientation session in each district

Conduct feedback and coaching cycles

Provide weekly status update on coaching cycles

Completed weekly coaching logs

Task 7.2. Winter/spring implementation of full intervention for novice teachers 

Conduct feedback and coaching cycles

Provide weekly status update on coaching cycles

Completed weekly coaching logs

Task 7.3. Summer orientation and fall implementation of less intensive intervention for novice teachers

Conduct summer orientation session in each district

Conduct feedback cycles

Provide weekly status update on feedback cycles

Completed weekly coaching logs

Task 7.4. Winter/spring implementation of less intensive intervention for novice teachers 

Conduct feedback cycles

Provide weekly status update on feedback cycles

Completed weekly coaching logs

Task 7.5. Review and respond to implementation issues and successes 

Meeting attendance and summary of any agreed upon revisions

Task 8. Implement feedback and coaching program for early career teachers

Task 8.1. Summer orientation and fall implementation of full intervention 

Conduct summer orientation session in each district

Conduct feedback and coaching cycles

Provide weekly status update on coaching cycles

Completed weekly coaching logs

Task 8.2. Winter/spring implementation of full intervention 

Conduct feedback and coaching cycles

Provide weekly status update on coaching cycles

Completed weekly coaching logs

Task 9. Project Management

Task 9.1. Project management

Monthly progress reports

Weekly meetings during implementation period

Task 9.2. Project management

Monthly progress reports

Weekly meetings during implementation period

Task 9.3. Project management

Monthly progress reports

Weekly meetings during implementation period

Task 9.4. Project management

Monthly progress reports

Weekly meetings during implementation period

2017 2018 2019
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C. Proposal requirements 

C.1. General instructions 

Providers are encouraged to submit their best offer, as they may not have an opportunity to 

revise their proposal, and awards may be made without discussion. Each offer must consist of 

two separately packaged, bound proposals: a technical proposal and a business proposal. All 

information necessary to judge the technical soundness, staffing, and management capabilities of 

the vendor must be contained in the technical proposal. The technical proposal must not refer to 

pricing data. The technical proposal (text plus all figures, charts, tables, and diagrams) is limited 

to 40 single-sided pages, not including the title page and table of contents. 

The technical proposal must include enough detail so that an expert review panel can 

effectively assess the technical quality of the provider’s feedback and coaching program. Simply 

restating the requirements of this RFP will not be sufficient. The provider’s proposal must 

clearly describe: 

 The specific teaching practices that are recommended as the focus of the feedback to novice 

and early career teachers, and justification for why the selected practices will improve 

student learning 

 The observation instrument that will be used to measure teacher performance on the targeted 

practices, and how the instrument will be used consistently and systematically across 

coaches to identify the practices teachers need to improve and to determine what feedback 

coaches will provide to teachers 

 How feedback will be provided to teachers in both the less intensive and full intervention 

groups, including the proposed format and mode of feedback for both groups and how the 

provider will use videos of expert teachers  

 How the provider would introduce the targeted teaching practices and feedback and 

coaching program to teachers during a one-day orientation in each of the 10 districts  

 A research-based rationale for the program’s design and/or empirical evidence supporting 

the promise of the feedback and coaching program for positively impacting teachers and/or 

students. 

The technical proposal also must demonstrate that the provider has the knowledge, capacity, 

and experience necessary to provide high-quality feedback to teachers and to ensure 

implementation fidelity on the scale the study requires. Specifically, the provider must describe: 

 How coaches are selected, trained, and monitored to ensure that high-quality feedback and 

coaching are provided  

 How coaching sessions are designed and monitored to ensure consistency across coaches 

 How teachers and coaches will view videos of teachers’ instruction, receive feedback from 

coaches, and communicate with coaches to schedule feedback sessions  

 How the provider works with district staff and principals to ensure the feedback fits with 

teachers’ existing feedback, coaching, and/or induction activities. 



 

 
 
 32 

C.1.1. Amendment of the RFP 

Mathematica may amend this RFP as necessary. All amendments will be posted on the RFP 

webpage at https://www.wested.org/rfp-study-individualized-feedback-early-career-teachers/ and 

at www.mathematica-mpr.com/our-publications-and-findings/projects/ 

feedback-for-early-career-teachers. It is the responsibility of offerors to check the RFP webpage 

for any amendments and new postings. 

C.1.2 Cancellation of the RFP 

Mathematica reserves the right to cancel this RFP at any time without making an award and 

without providing a reason. 

C.1.3. Questions 

A copy of the solicitation will be available online at https://www.wested.org/rfp-study-

individualized-feedback-early-career-teachers/ and at  

www.mathematica-mpr.com/our-publications-and-findings/projects/ 

feedback-for-early-career-teachers. Questions regarding this RFP shall be sent to Betsy 

McCarthy at WestEd by email (bmccart@wested.org) no later than November 16, 2016. 

Responses to technical questions shall be provided online at the RFP webpages shown in C.1.1 

above no later than November 30, 2016. It is the responsibility of offerors to check this site 

regularly to see if questions and answers have been appended to the solicitation. If you would 

like to receive an email notifying you when responses to questions have been posted, please let 

Betsy McCarthy know at the email address above. Submitting questions represents an 

opportunity for vendors to clarify information; however, there is no requirement to submit 

questions. 

C.1.4. Intent to bid 

For study team planning purposes, offerors shall submit notification of intent to bid to Betsy 

McCarthy by email (bmccart@wested.org) no later than 5:00 p.m. Eastern Standard Time on 

Friday, December 2, 2016. Failure to submit an intent to bid will not disqualify offerors from 

consideration; however, submission of an intent to bid is strongly encouraged. 

C.1.5. Proposal submission 

An original and two copies of the written technical proposal, and an original and two copies 

of the business proposal must be postmarked by December 16, 2016. In addition, electronic 

versions of the technical and business proposals, must be submitted no later than 5:00 p.m. 

Eastern Standard Time (2:00 p.m. Pacific Standard Time) on Thursday, December 16, 2016. 

Offers received after the deadline for proposal submission will not be considered.  

The hard copies of the proposal (technical and business) must be mailed to the following 

address and must be postmarked no later than December 16th:  

Betsy McCarthy 

WestEd 

400 Seaport Court, Suite 222 

Redwood City, CA  94063 

(Phone: 650-381-6441) 

https://www.wested.org/rfp-study-individualized-feedback-early-career-teachers/
http://www.mathematica-mpr.com/our-publications-and-findings/projects/feedback-for-early-career-teachers
http://www.mathematica-mpr.com/our-publications-and-findings/projects/feedback-for-early-career-teachers
https://www.wested.org/rfp-study-individualized-feedback-early-career-teachers/
https://www.wested.org/rfp-study-individualized-feedback-early-career-teachers/
http://www.mathematica-mpr.com/our-publications-and-findings/projects/feedback-for-early-career-teachers
http://www.mathematica-mpr.com/our-publications-and-findings/projects/feedback-for-early-career-teachers
mailto:bmartinez@air.org
mailto:bmccart@wested.org
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The electronic copy of the proposal (technical and business) must be emailed to Betsy 

McCarthy at: 

bmccart@wested.org. 

The anticipated award date is approximately February 10, 2017.  

C.1.6. Minimum qualifications 

Only complete proposals with electronic versions received by 5:00 p.m. Eastern Standard 

Time on December 16, 2016, and hard-copies postmarked by December 16th, 2016, will be 

reviewed. Proposals that do not include all of the requested technical and financial information 

may not be considered.  

C.1.7. Technical proposal review criteria 

Technical proposals that meet minimum requirements will be evaluated against the criteria 

specified in Exhibit 7. Each proposal will be evaluated on each established criterion as indicated, 

and will be scored up to a maximum total of 100 points. 

  

mailto:bmccart@wested.org
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Exhibit 7. Selection criteria 

Criteria Description 

Maximum 
Possible 
Points 

Quality of proposed 
program 

Quality of the proposed program content and materials, including their 
conceptual framework; quality of the targeted teaching practices; the plan 
for ensuring coaches use a consistent approach to identify areas for 
improvement and provide feedback; the plan for providing feedback to 
teachers in the full intervention and less intensive intervention groups; and 
the use of the video viewer in a way that is consistent with the goals of the 
study.  

40 

Corporate capability  Experience working in school districts to provide similar feedback and 
coaching to teachers based on videos of their instruction and corporate 
capacity to provide the proposed activities at the scale required by the 
study. Also, the capacity to allow the transfer of videos from the study’s 
camera provider to the coaching provider.  

20 

Management approach 
and staffing plan 

Proposals will be evaluated on the basis of the inclusion of a credible plan 
for management and oversight of tasks, as well as inclusion of a well-
developed staffing plan that demonstrates that proposed commitments of 
staff are adequate for the proposed work. Includes anticipating 
collaboration with study partners. 

15 

Staff qualifications Proposals will be evaluated on the extent to which staff qualifications 
match staff responsibilities and staff members have adequate breadth and 
depth of experience. This includes quality of plans for recruiting, hiring, 
selecting, training, and monitoring coaches needed for this project. 

15 

Evidence of promise and 
effectiveness 

Proposals will be judged on the basis of the program design and evidence 
of program impact or influence on relevant outcomes. 

10 

C.1.8. Proposal review process 

Mathematica and WestEd will evaluate proposals submitted in response to this RFP and plan 

to award a firm fixed price subcontract (with cost reimbursement for travel) to the qualified 

Offeror whose proposal represents the best value to Mathematica. 

Proposals will undergo a three-stage review process. In the first stage, Mathematica and 

WestEd will review proposals to ensure that they are complete and meet the stated minimum 

qualifications of the RFP with respect to budget and technical material. We will also make a 

responsibility determination for each Offeror based on the form in Appendix E that offerors shall 

sign and submit. Offerors who are not deemed responsible (based on the Offeror’s responses in 

the responsibility determination form and Conflict of Interest Certification in Attachment C) or 

whose proposals fail to meet the minimum qualification may be eliminated from further 

consideration. 

In the second stage, based on the criteria shown in Exhibit 7, an expert panel will evaluate 

and score technical proposals and recommend approximately four bidders for final consideration. 

The third stage will consist of written responses to questions and oral presentations by the 

finalists, after which the expert review panel will make a final recommendation. The in-person 

presentations will be held in Washington, DC and the study team will cover travel costs for up to 

two staff from each finalist. The final selection of the provider will be made by Mathematica and 

WestEd in consultation with ED and the expert review panel. 
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Prices will be evaluated for congruence with the quality of the proposed work, as long as the 

total budget is within the $4.38 million allocated for this scope of work. Strong proposals must 

have a realistic budget for each of the tasks, with a detailed budget justification.  

The technical factors, when combined, are more important than price. In analyzing proposals 

for this procurement, the offeror with the best combination of technical merit and price will be 

selected.  

C.1.7. Budget and contract structure 

This study is funded by the U.S. Department of Education under Contract Number ED-IES-

16-C-0021 (the Prime Contract). The successful offeror will be issued a subcontract by 

Mathematica that will incorporate the applicable provisions of the Prime Contract and Federal 

Acquisition Regulations (FAR) (Attachment B to this RFP). The subcontract will be structured 

as a firm fixed price subcontract, with payments tied to deliverables and cost reimbursement for 

travel. The maximum funding available for the proposed work is $4.38 million. 

C.2. Technical proposal requirements 

C.2.1. General instructions 

The technical proposal (text plus all figures, charts, tables, and diagrams) is limited to 40 

single-sided pages, not including the title page and table of contents. Technical proposals must 

be bound separately from business proposals. Specified appendices will not count as part of the 

40 pages. All text must be double-spaced, 12-point Times New Roman font with standard 

character spacing; exhibits may use 10-point Times New Roman (or larger) font, but should 

remain clear and easy to read. Pages should be 8.5 by 11 inches, with a one-inch margin along all 

four sides. Page numbers must be included. Any materials submitted outside of the 40-page 

limit, other than the exceptions noted, will not be reviewed. 

C.2.2. Content and organization of technical proposal 

The technical proposal shall include the following content and be organized into the 

following sections: 

 Title page. The title page must include, at a minimum, the name of the offeror; the name, 

title, and contact information of the proposal author(s); and contact information for a person 

with authority to negotiate for the offeror.  

 Table of contents. The table of contents shall provide an easy means to locate each section 

of the proposal.  

 Introduction. The introduction shall briefly present the offeror’s approach and 

understanding of the goals, processes, and products of the project.  

 Description of the approach to provide individualized feedback and coaching. This 

section shall describe in detail the key components of the bidder’s approach to providing 

feedback and coaching to teachers, clearly indicating the targeted teaching practices; the 

classroom observation instrument proposed to guide feedback to teachers; the approach to 

providing feedback and coaching; the duration and intensity of the feedback and coaching 

sessions; the description of any written feedback that would accompany those sessions; and 
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the videos of expert teachers (all features described in Section B of this RFP). This section 

shall also describe the approach to providing the less intensive version of the feedback.  

The offeror must provide a convincing rationale for how the proposed feedback and 

coaching is intended to affect the outcomes to be measured in the study. The rationale 

must be research based to the extent possible and reference relevant research and 

evaluation studies in support of the program’s promise/effectiveness. Also, this section 

shall include a logic model or theory of action (with an illustration) for the proposed 

program. The logic model shall be a well-specified conceptual framework that stipulates 

the following:  

- The key components (activities and inputs delivered by the offeror and considered by 

the offeror to be essential in implementing the program) of the proposed program, and 

how the key components connect to form a coherent program  

- The expected pathways for effects on teachers and students  

- The specific mechanisms for affecting  change (how aspects of the proposed feedback 

and coaching, such as targeted teaching practices, use of the observation instrument, 

and intensity, will improve relevant outcomes)  

This section must specify whether and how all elements of the program (initial 

participant one-day orientation, feedback, and coaching based on the proposed 

observation instrument, and so on) have been implemented together previously. Any 

materials or products associated with the content and implementation of the program 

shall be described in this section, and any examples of these products/materials shall be 

included in Appendix A. 

This section shall describe each role required of coaches in implementing the program, 

including any interactions needed with the principals of the study teachers, and extant providers 

of feedback, coaching, or teacher induction. 

 Description of evidence of effectiveness. This section shall include a brief summary of any 

previous research on the proposed program, or descriptions or citations for available 

empirical evidence to support the theoretical linkage between at least one critical component 

of the program and at least one relevant outcome presented in the logic model. If direct 

research on the proposed program is available, offerors also shall include in Appendix B 

copies of up to three of the most relevant publications and reports they wish to be used to 

evaluate the evidence of effectiveness.  

 Statement of work. This section shall provide a detailed discussion of how each task 

outlined in Section B.1 of this RFP shall be completed. It shall expand on each of the tasks, 

including a discussion of procedural issues related to completing each task. The description 

of activities must be supported by as many examples of materials as necessary (including 

teacher training agendas, schedules for providing feedback and coaching, teacher training 

materials, the proposed observation instrument, screen shots of the offeror’s video viewer, 

and any coach training manuals) to demonstrate the quality of the activities and materials. 

As noted, all sample materials shall be included in Appendix A. The “Statement of Work” 

section shall also describe how the feedback and coaching process shall be implemented 

consistently and with fidelity across school districts. The plans for supporting 
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implementation fidelity must describe the information that the offeror shall use to monitor 

training, feedback, and coaching components, determine if the training and coaching goals 

have been met, and, if not, what activities shall be used to remedy the relevant problems.  

Specifically, the description of Task 3 shall include details on any processes to monitor, 

support, and evaluate the quality of the feedback and coaching. The offeror shall discuss 

how participant attendance and engagement in the feedback and coaching process will be 

maximized, and how nonattendance is typically handled. The description of Tasks 7 and 8 

shall include the plans for providing feedback and coaching. Timelines should be provided 

showing the estimated timing of all feedback and coaching sessions over the school year. 

 Management approach and staffing plan  

- Management approach. In this section, offerors must describe how they will 

successfully execute the tasks described in the Statement of Work. This section shall 

detail the offeror’s overall management plan, as well as lines of authority, coordination, 

and communication within the offeror organization, and between the offeror 

organization and the study team. Also, this section shall include a project management 

chart showing the timelines for all major tasks and subtasks, with start and completion 

dates for each task, as well as intermediate dates for any precursor steps and draft 

deliverables (such as training for any newly hired coaches).  

- Staffing plan. In this section, offerors must demonstrate that they have (or can obtain) 

sufficient qualified staff to manage and deliver the trainings and supports proposed. All 

existing key personnel, including staff and consultants, must be identified by name, title, 

and position in the project’s management structure in an organizational chart. Key 

personnel include all existing trainers and coaches, as well as management staff. Staff 

responsible for each task must be identified in the chart. Offerors must also include a 

chart of proposed staff time commitment to this project and other existing projects. The 

staffing plan shall also describe any trainers, coaches, and/or management staff that are 

not currently employed by the offeror but are needed for study implementation, 

including the number of people to be hired and their expected roles. The offeror shall 

describe how they plan to hire and prepare any new trainers, coaches, or staff in a timely 

manner to meet study needs. If staff must be newly hired to support the program, the 

offeror shall include costs associated with hiring and training of these new staff for the 

study within the proposed budget under Task 4. This staffing plan, along with 

information from the staff qualifications section, shall form the basis of the final staffing 

plan described in Task 4.  

 Corporate capabilities and experience. The statement of Corporate Capabilities and 

Experience must demonstrate the offeror’s experience with similar projects. In Appendix C, 

the offeror shall include a list of current or recent states or districts in which they have 

provided feedback and coaching to teachers based on classroom observations carried out via 

video, within the last three years. This list must describe completed work, the duration and 

scope of the work, including the number of teachers who received coaching and feedback 

from the offeror, and the dates the work was completed. In addition, the offeror shall include 

contact information (name, title, email, phone number) for three of the recent clients listed in 

Appendix C that the study team may contact to discuss the feedback and coaching that was 

provided. 
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 Staff qualifications. This section shall contain brief descriptions of the qualifications of all 

key personnel, including key trainers and staff providing feedback and coaching to teachers, 

for the tasks for which they are proposed. The staff must have demonstrated ability to meet 

deadlines; conduct high-quality coach and teacher training; provide high-quality, actionable 

feedback and coaching to teachers; and keep the study team informed of, and involved in, 

major decisions or events likely to affect the training provided. The resumes of existing key 

personnel, including trainers and staff providing feedback and coaching to teachers, shall be 

included in Appendix D. All resumes of proposed staff are limited to three pages each. 

Resumes shall include staff members’ prior experience relevant to their proposed roles for 

this project. They shall include a description of the work conducted, the recipient of the 

support (for example, number of schools and teachers), and the specific role played by the 

staff member. This section shall also describe minimum qualifications for any trainers, 

coaches, and/or management staff not currently employed by the offeror, but needed for 

study implementation. 

 Appendices: 

- Appendix A. Examples of products/materials associated with implementation of the 

proposed program, such as curricula for training coaches, the observation instrument 

used to measure teacher’s performance and identify practices needing improvement, a 

description of the feedback cycle, and forms used to provide written feedback to teachers 

- Appendix B. Up to three of the most relevant research publications and reports that 

providers wish to be used to evaluate the evidence of effectiveness of the proposed 

program (or key components of the proposed program)  

- Appendix C. List of districts in which the proposed feedback and coaching program has 

been provided within the last three years and contact information for three recent clients 

- Appendix D. Resumes of key staff, trainers, and coaches providing direct support to 

teachers; job posting or minimum qualifications documents as needed 

- Appendix E. A signed copy of the Certification Regarding Responsibility Matters form 

and Conflict of Interest form that are included with this RFP. 

C.3. Business proposal requirements 

C.3.1. General instructions 

The offeror’s business proposal shall be consistent with the technical proposal with respect 

to the number of districts and schools estimated to participate in the study. The offeror shall 

budget to serve 200 teachers in 10 districts (across an estimated 100-175 schools) during the 

2017–2018 school year and 100 teachers in the same districts during the 2018–2019 school year. 

The North American Industry Classification System (NAICS) code for this RFP is 611710- 

Educational Support Services. Firms certified to be an Other-Than-Small business concern may 

be required to submit a Small Business Subcontracting Plan for Mathematica’s review and 

approval prior to subcontract award. 

C.3.2. Content and organization of business proposal 

The offeror’s business proposal must include the following information: 
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 Organization’s legal name, address; business point(s) of contact; TIN number, and DUNS 

number. Certification of cost pricing information as consistent with FAR. 

 Certification Regarding Responsibility Matters form signed by authorized firm’s 

representative (Attachment C to this RFP). 

 Proposals shall state that they remain valid for at least 120 days. 

 An itemized budget, by task, subtask, and by budget period (base, option I, and so on) for 

costs the offeror anticipates to incur in performance of the Statement of Work. The proposed 

budget shall use the format provided in Attachment A to this RFP. The total costs shall 

include all the tasks and deliverables described in this solicitation, such as the salaries and 

expenses of trainers and coaches (including costs to train any staff not currently employed); 

the development and printing costs of all materials and products used as part of 

implementation; any costs for coaches to be trained on the proposed classroom observation 

instrument; the costs to ship materials to school districts; and the costs for travel of trainers 

and coaches to summer training locations, including air, ground transportation, hotel, and 

meals. Offerors shall provide an estimate for hours for each person by task. Offerors shall 

use the federal government per diem rates on the GSA website to estimate travel costs: 

- http://www.gsa.gov/portal/content/104877?utm_source=OGP&utm_medium=print-

radio&utm_term=perdiem&utm_campaign=shortcuts 

 Payment schedule. Provide a payment schedule based on the deliverables listed in 

Section B.1 (see payment schedule template in Attachment A). 

 Budget narrative. Provide a detailed budget narrative of all costs proposed. The narrative 

must be in sufficient detail to explain how all costs were derived. 

Offerors shall submit their cost estimates using the templates provided, according to the 

following major cost line items:  

 Direct labor. Provide project personnel salaries and wages only (include expenses for 

consultants under Other Direct Costs). For all personnel, provide the title, salary, and 

amount of time in hours that each person shall devote to the project. The rates to be supplied 

in the price proposal must not be loaded rates or average rates. 

 Other direct costs. Indicate all significant direct costs not covered by direct labor or fringe 

benefits. Examples are printing and reproduction, materials and supplies, facilities and 

equipment, consultants, outside services, postage and delivery, communications, and travel. 

If consultants are proposed, include all consultant fees on separate lines. Provide the name, 

rate, and level of effort (LOE in hours) for each proposed consultant, if known. If unknown, 

indicate TBD (To Be Determined) in the budget and provide the estimated rate and LOE. 

 Fringe benefits. Please provide estimated fringe benefit costs according to your most recent 

audited financial statements or Negotiated Indirect Cost Rate Agreement (NICRA). Include 

a copy of your most current NICRA. If you do not have a negotiated rate agreement, the 

offeror shall justify the rates proposed. 

 Indirect costs. Apply all applicable indirect costs according to your recovery practice. 

Please indicate whether you have an Indirect Cost Rate Agreement or NICRA approved by 

http://www.gsa.gov/portal/content/104877?utm_source=OGP&utm_medium=print-radio&utm_term=perdiem&utm_campaign=shortcuts
http://www.gsa.gov/portal/content/104877?utm_source=OGP&utm_medium=print-radio&utm_term=perdiem&utm_campaign=shortcuts
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the federal government. If you do not have a negotiated rate agreement, the offeror shall 

justify the rates proposed. 

 Profit/Fee. Offerors wishing to include profit/fee shall reflect it in a discrete budget line, 

which shall indicate the proposed percentage and calculated amounts for each task and 

aggregated total.  

We reserve the right to request additional pricing information on all costs proposed and 

other documentation (such as a certificate of insurance, recent contract reference information, 

documentation of existing commitments, evidence of adequate business integrity, and personnel 

policies and procedures) before issuing any award. Applicable flowdowns from the prime 

contract with ED and Mathematica’s terms and conditions are included as Attachment B to this 

RFP. 
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ATTACHMENT A. 

 

BUDGET TEMPLATES 

See the separate Excel file. 
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ATTACHMENT B. 

 

CONTRACT FLOWDOWNS 
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ATTACHMENT C. 

 

RESPONSIBILITY MATTERS FORM AND CONFLICT OF INTEREST 

CERTIFICATION 
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Offeror Company Name  DUNS  EIN/TIN 

Certification Regarding Responsibility Matters (Derived from FAR 52.209-5 OCT 2015) 
A.   The Offeror certifies, to the best of its knowledge and belief, that— 

(1).     Offeror and/or any of its Principals— 

a. are are not presently debarred, suspended, proposed for debarment, or declared ineligible for the award 

of contracts by any Federal agency; 

b. have have not  within a three-year period preceding this offer, been convicted of or had a civil judgment 

rendered against them for: commission of fraud or a criminal offense in connection with 

obtaining, attempting to obtain, or performing a public (Federal, state, or local) contract or 

subcontract; violation of Federal or state antitrust statutes relating to the submission of 

offers; or commission of embezzlement, theft, forgery, bribery, falsification or destruction 

of records, making false statements, tax evasion, violating Federal criminal tax laws, or 

receiving stolen property; 

c. are     are not presently indicted for, or otherwise criminally or civilly charged by a governmental entity 

with, commission of any of the offenses enumerated in Paragraph A.(1).b. of this provision; 

d. have  have not within a three-year period preceding this offer, been notified of any delinquent Federal taxes 

in an amount that exceeds $3,000 for which the liability remains unsatisfied. 

1.     Federal taxes are considered delinquent if both of the following criteria apply: 

i.      The tax liability is finally determined. The liability is finally determined if it has been assessed. A liability is 

not finally determined if there is a pending administrative or judicial challenge. In the case of a judicial challenge 

to the liability, the liability is not finally determined until all judicial appeal rights have been exhausted. 

ii.     The taxpayer is delinquent in making payment. A taxpayer is delinquent if the taxpayer has failed to pay the tax 

liability when full payment was due and required. A taxpayer is not delinquent in cases where enforced collection 

action is precluded. 

2.     Examples. See FAR 52.209-5 OCT 2015 for the list of examples. 

(2).   Offeror has, has not, within a three-year period preceding this offer, had one or more contracts terminated 

for default by any Federal agency. 

B. “Principal,” for the purposes of this certification, means an officer, director, owner, partner, or a person having primary 

management or supervisory responsibilities within a business entity (e.g., general manager; plant manager; head of a 

subsidiary, division, or business segment; and similar positions). Refer to FAR Subpart 9.4—Debarment, Suspension, and 

Ineligibility for other definitions. 

C.   The Offeror shall provide immediate written notice to Mathematica Policy Research  if, at any time prior to subcontract 

award, the Offeror learns that its certification was erroneous when submitted or has become erroneous by reason of changed 

circumstances. The certifications in paragraph A are a material representation of fact upon which reliance was placed when 

making award. If it is later determined that the Offeror knowingly rendered an erroneous certification, in addition to other 

remedies available to Mathematica Policy Research, it may terminate the subcontract resulting from this solicitation for default. 

Certification regarding active exclusions status in the System for Award Management 

Offeror has, has no active exclusion records entered by the Federal government identifying those parties 

excluded from receiving Federal contracts, certain subcontracts, and certain types of Federal financial and non-

financial assistance and benefits. 

   
Signature   Date 

   
Name and Title    

Conflict of Interest Certification 
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The Offeror, ___________________________, hereby certifies that, to the best of its 

knowledge and belief, there are no present or currently planned interests (financial, contractual, 

organizational, or otherwise) relating to the work to be performed under the subcontract 

contemplated under this Request for Proposal solicited by Mathematica Policy Research, Inc. for 

the work to be performed under the U.S. Department of Education Contract No. ED-IES-16-C-

0021, that would create any actual or potential conflict of interest (or apparent conflicts of 

interest) (including conflicts of interest for immediate family members: spouses, parents, 

children) that would impinge on its ability to render impartial, technically sound, and objective 

assistance or advice or result in it being given an unfair competitive advantage. In this clause, the 

term “potential conflict” means reasonably foreseeable conflict of interest. The Offeror further 

certifies that it has and will continue to exercise due diligence in identifying and removing or 

mitigating, to the Government’s satisfaction, such Conflict of Interest (or apparent conflict of 

interest). 

Offeror’s Name: _________________________________ 

RFP/Contract No.: ED-IES-16-C-0021 

Signature: _______________________________________ 

Title: ___________________________________________ 

Date: _______________________ 
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